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. When ‘the paraprofessional in bilingual education 
is used effectively, Indivicual needs aed Individual differ- 
ences of the student are meja_ An approach to the ttaining 
of the paraprofessional has beén developed at the Merrimack 
Education Center. The training program involves active 


participation of all paraprofessiofials. Understanding and 
synthesizing Child Growth. and Development principles as wel | 
as knoging the gfecific duties of the paraprofessional are 
necessary compohents of the training program.- 


Imaricen heaton, However they have been shown to be able +6 respond to 


‘Individualized Instruction, oy are problem learners, the technical nature of 


whose difficulties Is only now becoming clear, many of the ‘latter class are clearly 


> « 
| 


‘of normal intelligence. | 
'Financlatly, it Is not feasible to employ a sufficient humber of eae 
" teachers to Insure sie facilitation of Indjvtdual tutorial Tnstcuction all the 

time for all the students. “However, an alternative Is Taploty becom! ng 


apparent. Problem learners wil respond posittvely to attention from adults In 
\ : : 


the community. Research and experience has provided substantial evidence that 


4 these adults can be prepared to be effective’ teacher's aldes. \t has been 
re demonstrated that +#hey can also plug up the gap that exists between the harried 
professional teacher and the educationally handicapped youngster. The results 
accomplished by this differentiated staffing pattern ge aan always encourag- 
ing; sometimes very good; and frequently heart-warming, for It lies ‘within the 


power of many a teacher's alge to turn an InclIpient human tragedy Into one of 
: , 4 ‘ 


—_ , 


life's minor miracles. 


4 


Today, there is a keen awareness of Individual differences and 


‘ . 


indivi a learning needs, eT ANON, problem learners and the student 


. 


population in general.. Improved: diagnostic Instruments and pvaeatur ee In 
Sonfunction with the wfortmarttoned underscore the Identified educational need 


eo assistance within the lasso in fact there Is increased pressure to 


Jpratlorets the situation. F ae 2 
= . 


The acceptance in employing paraprofessional teacher aides permits 
teaching to meet the individual differences that exist between Students. ¥ 
Professional staff will have Improved use of thelr time. Ditterant lated 
staffing with paraprofessionals may spur Improvement In the set Ity and 
availability of adueatiene services as well as postfive changes In the 


tradi tlonel role of the classroom teacher... 


There are two catagories of, paraprofessionals witht the school . 


an 
organization - the Instructional aide and ‘the clorichPaide. Briefly, their 


a ee are the following:. 


instructional Aide - A paraprofessional who, working under 

e direction and supervision of the teacher, performs 
teri routine duties Including administering and scoring 
tests, helping students find and work with. Instructional 
materials, supervising In largé classrooms and learning 
centers, etc. Specific duties will depend on the preparation 
and experience and skills of tHe Individual paraprofessional. 


Clerical Aide - A paraprofessional whose duties are to relleve 
teachers from routine, monitorial and clerical duties, to assist 
In the preparation of instructional materials; and to assist‘in 
organizing and‘maintaining the Instructional setting. : 
This paper is ecteacnes with the Instructional alde. 
The Merrimack ee Center (MEC) lotated In north central 
od . 
.Massachusetts has ongoing programs for staff development Including college 
wa . ; 
credit and non-credit courses for educational professionals and parapro- 
fonslonnit, Over these past five years, a Rages )S theoretical -framework , 
‘has eietvial: MEC, acting In the role of an éiucutioeal ny en has 
cont nuously ipteracted between professionals and paraprofesslonals in, jorder 


~ 
to continuously reassess the: needsot the commun tes for the formulation of 


' 


“new Imhedlate and long term behavioral, objectives. Based on nes a, 
“ . 


.@ variety of programs have been prepared for workshops of” varying sizes and 
fengths of time.and serfester courses ‘to meet the varhety of needs. Affiliations 


“ , 
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Thus, different levels ee or programs are > studying’ var lous specific 


' 


areas & depth levels appropriate for stated and assessed ‘needs of « ue partic- 


ipants in such reas as gducatlonal psychology, children with apace needs, 


bilingual ism, urbaniclty| etc. he me SP EY oe 


- | : : 
. The following jis one program, within the context of .the above, 


| 


designed to meet the specific needs of Instructional aides In an urban area. 


The schema of the training program (Eigure |) demonstrates the 
process employed for synthesizing the phl losophical materlals and practic 


’ 


experiences Involved in the development of an effective lgstructional m 
assistant in the urban school. Program instruction Is couched within a . 
framework of 7 Sai the process of human behavior and, how children 
reer within a Sgcial -psychological environment. ‘It ls felt ‘that exami nat ton 


of the general concepts in human behavior will enable the Instructional! alde 


‘ 
.to analyze behaviors in the Bity and the manner dq which one Interacts wifntn 


the’ attys Reinforced consistently ‘In the role si the’ Instruct long | aide Is * 
4 ‘ i 
the need for the pupils #8 identify with elements and people within the F 


community. The inatructionst aide Is in the unique gos tan of. observingy -” 
reporting; and implenent ing Si adaalcng for both | eer el of Aner eran hie 


the needs of the commun! ty and the neds wf the cJassroom. in addition, 


_ pupils can ‘Identify with the freteuctionas aide because of similar cultural 


and societal qualities. Since one of. the. ‘instructional aldes Is eur 
with teachers ‘regarding “the noods of ‘the individual child, the fenchir wilh. 
gain greater insight and: understanding ‘of the sical esjctoteal il ehiesiona 
needs of the child.” hice. | = “0 


& 


4 ’ . - 
‘The role ef the Inftructional alde needs to be specified to create 


Therefore 


| 


the most effective disposition of his/her skills jn the classroom. 
. ‘ s 4 
the following competencies should be developed for the para professional to 


* “ * “function effectively In the role of the Instructional aide (See Figure 2 below) 
® - . Pe ‘ 
. r 
Figure 2: - ar nn: , 
‘ \ 
\ A 


a: 4s \ 
Competencies of the Instructional Assistant in Urban Education 


The Instructional Assistant will be able to: 


\.. Confer with ae teacher to identify pupil neds gral tending style. 
- _ 2. Plan and soa individual ‘sessions with the pupi!\ " 
3. , Plan and conduct group sessions with a easels of 5 to Acces 
4. Observe the needs of the puptl durina individual and group igosstond 


5. Confer with the teacher regarding pupil skill, mastery, and proaress. 


6. ‘Develop cultural based instruction to enhance self-concept ., 


_ ’ 


, ; Instructional aldes can be adequately trained in 10 weeks. At the 


end of this time they will be preyared to provide meaningful and productive 
ic ; help fe} regular classroom teachers in assisting pupils In bi Tingle | and urban 
+ . | education. a P . . ; | 
, The arrangements are perhaps a matter of personal dectsten as to 
er or \ detail, but a program of 50 hours of formal Instruction plus 30 #o 60 hours 
of classroom experience working with children under ye su eqviston of the 
4 teacher is suggested. The instructton tay be given in 2 hour sesslons; the ° 
. . MEC pilot project ned 25 guch sesstons 1 2 five-week periedss the first 
period with 3 afternoon sessions~a week, the second. perlod with 2 such. 
sessions, classroom practicum experience can run concurrently, and’ should 
da used for sonlviing the arinalptes and Instructional materials that arise 
ein ths format segment perlods. The MEC project Involved in excess of 
00 children identified as having ‘learning problems In an brben setting, who 
were assisted individually or were seen In groups of no more than 6. . 
The lasses for the Instructional afdes may Include lectures,. 
discussion seminar groups, workshops, and participative meetings. The content 


suggested for the formal Instruction Is (ven In the Training Program Content 
(See miaure 2 "A substanttat Background In bI!Inpguallsm and urban education. : 
Is in order. Psychology, child growth and development, motivation, observation 


and sgublidna Vion related to visual-motor perceptual development, auditory 


. ; 
Sins ‘ a pat 
“Tb iscp ees eed uatign Mik dibs i 5 al, 


| perception and ‘language development, soctal and emotional adjustnfent, bil Ingual- 
Ism, cultural and ethnic ‘tare}ian, all are An order. The Instructional aldes 
will be working with underachieving children and youths who have exper l enced 
the frustrations’ attendant on failure at Jearning; considerable emphasts can, 
' therefore, bgplaced on helping them undérstand how and why pupits fail, and Lae 
° why pupils fail, ane what can be done about it. . “ : 
10 = 
hi : 


Figure 3: 
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Instructional Assistant ~ Training Program Content 


I Rnalysis of individual profiles. 


2. 


3. 


1 4. 


Behavioral ‘characteristics 
Learning styles-scale referrent of learning activities. 
Assessment devices and observation techni ques. 


Sequencing skills development. 


Programming, to meet “individual needs and smal'l group needs. 


Fami lierlity with the needs of Bilingual and Urban Education. 
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In additfon, ‘the tralnees should be given sufficient orientation 
to enable them to per form effectively fn their new environment. The role 


io 


of the Instructional aide is. not wel |-def inet and considerable self- “leage 


4 ‘ 


pevelopment Is In order. Lacrares on the -role of divartnwaruct ine) aide In 
the learning team should be given, as well as-a lecture on the expectations 
and limitations of instructional aides. ~ 
The trainees should also be SrETISIAATY: grounded In educational 
ethics, and. should be equipped with guidelines with respect to the scaled . . 
"survival" skills; that is, the procedures and céstoms that grease the: 
“administrative machinery of the school system. . 
The trainees cain profitably be aiven special Instruction In the 
methods of recording pupi! behaviors. This prepares hen: 40y the field nas 
work practicum; - adequate grounding In this technique will be sufficient to 
enable them to identify and def Ine-problem behaviors. 
The trainees should be required to emp loy forma | lesson plans In 
their practicum work. These plans will have an added value as a source of 
information for the school administration. The trainees should also Hearo 
to davaqlon thelr own instructional materlals that are responsive to the 
‘particular needs of the children with whom they are deal Ing. The MEC 
experience was that this effort addresses directly the -need of the puptts 
for fad tvGhstized instruction. Workshop sessions In which the trainees 
a present their own instructional materials tallored for. this or’ that puptt 
will tend to be rtchly Interactive between the tralnees and the Instructors. : 


This method-will also foster the dedication to the project that was an 


» , Important part of the MEC experience. 


Today the preparation arid employment of paraprofessionals in general, 


and instructional aides in particular, is a relatively new expertence for public 
school systems. Administrators, supervisors, specialists a teachers have 
previously encountered parents,and:vobunteers th Aer Ice mtd non-instructional 
roles. Their direct educational. contact with children was usual ly at a minimum. 

, However, positive rebults were being fed back +6 personnel’ Involved In” this 
project even before the completion of the program. , oO oi _- . 


\ % 


In evaluating 3 qual Ttative Breiect such as Toles several factors must 

be taken into consideration. We vies ae focus on “the reads” of the var tous con- 

‘Sgumers and how successfully these ries are being met. Not necessarily In order 
of priority, laps consumers are the Instructional aides, the children, the teachers, 


and the adnintatestors, supervisors, and apactalists. 
s : ; 
The determination of successfully meeting the needs of the Instructional 


aides was made! by requesting employed aides who completed our preparation program 
A “to FIL out ayquestionnaire: The questionnaire consisted of three parts. Part f 


dealt with\the five basic behavioral objectives of thelr training program: 


* 


“These were: ee oer re é 
“I. -Conferring with the teacher regarding : 
pup!l's learning needs. ~ - a ego 


2. Planning and -conducting Aarau 
ae sessions with pupils to enhance 
ne * . + . Classroom [earnings 7 


: 3. “Planning and conducting group sessions __. me 
re +o be based upon the Information about . 
: pupils. provided by the teachers, test 

te JP profiles, and observed by yourself. 


a ae oe Observing and recording pupiis' needs , 
, , _ * during individual - “and group sessions. 


; 5. Rattatlas with. teachers: sh pupll: 
Skill mastery“and progress. 


i . ar y . Aa, e * oh 4 
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In evaluating. their ability tn these five areas, 94% of the Instruc- 


tional aides reported they were able to perform extreme! well as evidered by 
checking #5 or #6 on a one to six point scale, on the questionnaire s{x" percent 


i ; checked #4. “None oh the respondents reported unsatisfactory performance (eval, 


- 


The second part of the questionnaire delved Into specific ski IIs felt Sie 


any 


to be required of. an Instructional aide: ‘There were twelve Items inquiring 
about, such skits as these: 


#6 - Planning instructional activities: based 
upon the diagnosis reported ¢ on an Individual 
pupil's protocol. | i... x : Bae 


#7\-. Planning group session a aeearding to skills 
the teacher has delineated. 


"#8 - Interpreting the fenchert s prescriptive 
strategies. 


ry : % 


In evaluating thelr’ connecter In these skills, 84.1% of ‘the’ Instruct 
Jonal aides considered themselves very competent as evidenced. by rating themselves 
#5 or #6. “Fifteen ‘percent checked #4. None of the Instruct ional aides tals the 


néed for a considerable extension’ of thelr training program. 
"Part tit, the final section - the questionnaire, Investigated ‘the areas 
4} 
of the Instruct TonaJaldes functioning within the school ditch were or were not 


hel ped by the preparation program. The faurtean Items In this* section looked a 


’ , 


such areas as: a 
. . f + ‘ 

a. nod i fying Instructional materjals for the : Ss 

-{ particular child you are working with; 


b. ereating new materials for Inbtrudt net” i : = 
purposes; Pp: ‘ ie 
- c. ‘asststing the pupil in ‘iterate what you ' 
- are working on with fhe classroom Instruction 
of the teacher.- P < th 
ae ‘ 7 
s . 3 


- 


* and varencal ly. 


4 # oe ) 

Eighty-three percent of the responding instruct iofal aldes cons|dered 

the preparation program wectrnnels helpful as evidenced by their checking #5 and 
#6 on the rating scale. An additional 15.4% checked #4 and 1.5% checked #3. 


None ot the responses indicated that the training program was Inconsequential 


‘In helping them perform their role as Instructional aides. 


Overall the responsés to the Instructional aides' questionnaire 


4 


. 


Indicated a signlficant. value. of the preparation program aroeided for them In 
fulfilling their constructive role in the public schools. More than 84% of the 
responses were extremely positive. They felt satisfied that they were or. enki 
function competentiy in their role. . , 

. At fhis point In alae we » ralsed questions regarding the vellsity: ad 


the responses of the program participants. We took the extreme soutien that ; 


' the people responding to questionnaire about a preparation program internalize - 


_ It as being Investigative of then pereonel ly. If’ this observation, were accurate 


Dla it logical ly follows that few Ty any individuals would check the bottom or 
“fou end of the rating scale. To do this would be a threatening and dangerous ‘ 


er eaar ion resulting in “thate jeopardizing their positions vocational ly, soclally, 


Consdquently, @ second.questionnaire (see append!x B) was obtained for | 


effectiveness with children. : 


We auad fazyck's! ; "atng Scale for Paraprofesslonals." The supervisors! 


the purposes of verification. The second questionnaire was oe to the aUpeEN I Sees 
wt the instructional aides. InXaddition, the second siietiahaiea provided 1: ( ss 
opportunity to obtain from a second vantage: potnt the Instructional ald's - 
4 
| 


ratings of the lasteiet tone! sides on this scale confirmed the sel f-ratings made , 
by the aides. From the responses of the supervisors, it was ascertained that. uf & 


93.8% rated the trainees extremely favorably as evidenced by their checking #5 and 


. 


#6 on thls sIx point ain cale. An additional 5.5% of the responses wer, 
#4 and 0. 6% were 'Mazyck, Hard - Child Care Paraprofessionals: Character |\tics 


for Selection. £D 053 800° + 


‘\ 


#3, Consequently, the results were. ‘inisppedied as the supervisors 
‘being ne satiattied with the ‘pet formance and overall functioning of the 
ingtracktenst aides ‘In chat SONY ; ao 
; oe 1 aR, A third aspect ef our evalyat ion was to Inquire of pub] 1¢ school 
oy administrators their evaluation of tHe ‘instructional aidés. (See Appendix C) 


Ninety-two t ercent of those Kesponding were positively lapressed with 


* the ‘manner in which the aldes functioned In thelr. respective butldtngs: EIghty 


bl | 
pefcent ware desirous of empleying more instructional aides. Twenty percent 


were Intending to'retain the same number of aldes. Over half of the pinintes 
trators commented that performance of the a\des In their school exceeded their 
initial expectations. Seventy-six percent rported enthuslastic and positive 
ehenges in the staff weenie of those teachers \vho had aides anda “Signi icant 
iAcrease In the rate of product ivi ty In the cia -programs. Overall,” “the” 
public school administrators were very mu tiafied with the ‘performance of 

- the instructional assistants.» In addition/ they noted significant Increments 


In the rate of progréss and productivity. * 


The preparation program has been conducted since 1971! — groups, 
mer and women, nee been trained for employment as Instructional aides. At ; 
vile times the Instruct fona! aide preparation program hes been designed to 
meet the needs of,a particular segment of the school spiilation on the general 
_ Schoo! population. All sessions used the same basic model as described ear! 
*Y some interesting unplanned results and benefits of the preparation program 
accrued. - Although the instructional aldes were specifically prepared in 
particular area, they have succeeded in bul tding skills applicable to ¢ther 


populations of children. Instructional aides prepared for one kind of special needs 


16 


a 


-andswith, normal children. -From verbal reports of administrators and teachefs; 
~ ‘ , 


it appears that the preparaNan program conducted has broader applicability 


‘than first expectéd. 


~ 


